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ABSTRACT 
 

 The research project titled: The Effect of Attitude 

Towards Reading in the High School Level has as a main 

objective to statistically prove the effect of attitude 

towards reading and the relation between a positive 

attitude and an effective reading comprehension execution. 

In order to conduct this investigation, quantitative data 

was collected from two instruments which were administered 

to the sample participant. These instruments allowed the 

researcher to obtain from the students the proper data 

required to conduct the study. A Pearson co-relation 

coefficient was used in this investigation; to establish a 

statistical co-relation between the results of both 

instruments. Finally, the statistical results of the 

investigation proved that the effect of attitude does 

affect reading general ability in two different ways. The 

statistical results demonstrated that a positive attitude 

leads to a good reading general ability, while a negative 

attitude towards reading leads to a low reading general 

ability. 
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Resumen 
 

 El proyecto de investigación: The Effect of Attitude 

Towards Reading in the High School Level tuvo como objetivo 

evidenciar estadísticamente el efecto de las actitudes 

hacia la lectura y la relación entre una actitudes 

positivas y una comprensión de lectura efectiva en el nivel 

adulto superior. Para poder llevar a cabo la investigación, 

se utilizaron dos instrumentos para recoger data 

cuantitativa de la muestra participante. Estos instrumentos 

le permitieron a la investigadora obtener la data necesaria 

para realizar la investigación. En la investigación se 

utilizo la correlación de coeficiente de Pearson, para 

establecer la correlación entre los resultados de ambos 

instrumentos. Por último, se probó estadísticamente que el 

efecto de las actitudes si afecta la comprensión de lectura 

de dos formas distintas. Los resultados demostraron que una 

actitud positiva conduce a una buena comprensión de 

lectura, mientras que una actitud negativa conduce a una 

baja comprensión de lectura.  
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CHAPTER I: INTRODUCTION 

 
A. Problem 

 Throughout the years, the English program in Puerto 

Rico has been affected in reading and has been termed the 

"literacy crisis" (Wang, 2000). Students nowadays do not 

recognize or understand the words they read; in other words 

they don’t master the reading comprehension skill. 

Unfamiliar scripts, writing systems, and unfamiliar 

cultural material cause ESL/EFL reading anxiety (Saito, et 

al, 1999). Foreign and second language students have 

irrational beliefs that cause anxiety and affect language 

achievement (Tittle, 1997).  

 Whether children read or not is determined by their 

attitudes towards reading.This is a concern of all ESL 

teachers, taking in considerations that reading 

comprehension is an essential skill that students should 

master, without forgetting it is a content standard in the 

Puerto Rico school curriculum. 

 From kindergarten to the twelfth grade the English 

standards that figure in the English Curricular Framework 

are divided in four categories. These four categories are: 

oral communication, written communication, reading 

comprehension and literary appreciation. According to the 



 12 

Puerto Rico Department of Education’s English Curricular 

Framework 2003 (ECF), in the reading comprehension standard 

the students should demonstrate confidence, independence 

and flexibility in the strategic use of reading skills, 

critical thinking and the conventions of language for 

reading a range of simple to complex texts. 

 McQuillan (1998)cited in Wang (2000) states , that 

there is considerable evidence that the amount and quality 

of students'access to reading materials is substantively 

related to the amount of reading they engage in, which in 

turn is the most important determinant of reading 

achievement. 

 In addition;Shoebottom (2003), sustains that it is 

important that ESL students should try to develop their 

reading skills: Educational researchers have found that 

there is a strong correlation between reading and academic 

success. In other words, a student who is a good reader is 

more likely to do well in school and pass exams than a 

student who is a weak reader. 

 Pearson, Roehler, Dole and Duffy (1992), state that 

the investigations made on with adults, kids, competent 

readers and readers in progress show that new information 
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is learned and remembered better when it is integrated to 

the prior knowledge. 

 According to Wang (2000), the importance of attitude 

to reading achievement and more specifically to reading 

comprehension has long been established. If children do not 

like reading or they think that reading is boring, their 

negative attitude towards reading will hinder their reading 

improvement. 

 Although, there have been lots of research done in 

relation with attitudes and reading comprehension; none 

have been done in the establishment of the effects of 

attitude towards reading and it's relation to reading 

comprehension in the Adult program level. 

 In order to present this study the some evident 

classroom aspects were considered according to the personal 

experience of the researcher. First the students, lack a 

positive attitude towards reading. Second, the researcher 

has reviewed the results of the grades distribution. As a 

result the researcher has found that students in the Rafael 

D. Dapena Adult School do not master the reading 

comprehension skill. 

 What the standard requires has not been accomplished. 

Students reach high school without been able to comprehend 
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a text that they are assigned to read. They can read the 

text, but they cannot understand it. This is a big problem 

because comprehension is the essence of reading. Reading is 

narrowed down to the understanding of written text. The 

main step to gain reading habit is to develop positive 

attitude towards reading.  

 According to the Wikipedia encyclopedia (2006), 

attitude is a key concept in social psychology. In academic 

psychology, attitudes are positive or negative views of an 

"attitude object": a person, behavior, or event. However, 

reading is a process of getting meaning from the texts. If 

children do not want to get any meaning from the texts, it 

is not reading (Dombey, 1999) cited in (Wang, 2000).  

 According to McNinch (1997) cited in Wang (2000) , 

there are various factors that influence children's 

attitudes toward reading: children's personal experiences 

in reading and children's confidence in reading. If 

children get discouraging attitudes it is impossible that 

they will like reading in or out of school because reading 

seems alien to them. They cannot get anything from reading. 

Gradually, they may form a negative attitude toward 

reading. Also, when teachers come to believe that children 

do not have the ability to read because of one or more 
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failures on tests, children may doubt their ability in 

reading, and may never succeed in reading. If children do 

not like reading or they think that reading is boring, 

their negative attitude toward reading will hinder their 

reading improvement. If there is no interest there will be 

no reading general ability and therefore no comprehension. 

 Comprehension is the process of acquiring the meaning 

or essence of the written text.  If they are not able to 

accomplish this skill, their reading success will be null. 

If no reading comprehension is accomplished by the 

students, they will have no academic success. Taking this 

problem into consideration, the researcher poses the 

following questions: 

 1. What are the effects of attitudes towards reading? 

 2.  Does a positive attitude towards reading lead to 

good reading comprehension?  

 
B. NEED FOR STUDY  
 
 Using these questions as a guide much study and 

research had to be done in order to determine the effects 

of attitude towards reading and if having a positive 

attitude towards reading lead to good reading 

comprehension. As mentioned before; even though there is a 

content standard identified as standard # 2 for reading 
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comprehension, students were not performing at the levels 

required by the DE. This was something that needed to be 

studied. Although, the main purpose of teaching English in 

Puerto Rico is to accomplish that students become competent 

communicative students; reading is also crucial to their 

development. In order for them to become competent 

communicative students, they have to master reading 

comprehension. If they don’t understand what they read, how 

will they communicate it?    

According to the schools grade distribution of the 

year 2004-2005 the English program showed a 72 % level of 

execution. (See table 1.1). The total percent of A, B, and 

C's, for 2004-2005 was 72% vs. the D's and F's percent 

which was 28%. (See Figure 1.1) 
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Table 1.1 Grade Distribution of the English Program 

2004-2005 

 
Grade Students 

A 35 

B 51 

C 55 

D 36 

F 18 

TOTAL 195 
 

 

Figure 1.1 Grade Percent Distribution English 

Program 2004-2005. 

 

 

 

 

 

 

 

All of these results were analyzed in the English 

area; and it proves that the High school level needs 

drastic changes that will encourage students towards 

English Class Distribution 2004-005

18%

26%

29%

18%

9% A

B

C

D

F
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reading and therefore to the benefit of reading 

comprehension. This is why teachers are concerned that 

students are not able to recognize and understand the words 

in the texts they read.  

Researchers have stated that having a positive 

attitude towards reading, results in good reading 

comprehension. This is the need for this study to prove 

that a positive attitude towards reading improves general 

reading ability. 
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C. TEORETICAL FRAMEWORK                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                   

 
 While doing this research the theoretic framework that 

will serve as a base will be constructivism and Vygotsky's 

cognitive theory. Constructivists that support the 

cognitive theory of Learning and Development of Vygotsky 

propose that social interaction is very important for the 

learning process. This is because it activates some 

superior mental functions like, reasoning, comprehension 

and critical thinking that start or begin in social 

relations and then are internalized by the individuals.  

 The theories of constructivism, in reality, cover a 

wide specter of theories about the cognition, which states 

that knowledge exists in the mind as an internal 

representation of an external reality (Duffy & Jonassen, 

1992) cited in Cobb (1999). Learning is perceived as a 

process of individual external construction of that 

knowledge (Jonassen, 1991) cited in Cobb (1999). 

 On the other hand, this individual constructivism, 

represented and based in the ideas of Piaget interferes 

with the new school of social constructivism. In this same 

line are based the most recent works of Brunner (1990), and 

Vygotsky (1998), that develop the idea of a social 

perspective of the cognition which have given place to the 
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appearance of new learning educational paradigms by 

computer, as the ones described in Koschman, (1996). 

 Lev Vygotsky worked in the XX century with the theory 

of social constructivism, which empathizes in the influence 

of the social and cultural context in learning and supports 

a "Model by discovery" of learning. This type of model puts 

a great emphasis in the active role of the teacher while 

the student's mental abilities develop naturally throughout 

a variety of discovery routes.  

 It is precisely the cultural-historic focus of 

Vygotsky that gives an interpretation of dialectic-

materialistic of the relation of man and world, the psycho 

logic fundamental in which education lays and rests. This 

focus, also, centers the development of the individual’s 

personality, in the social relations in the formation of 

individuality and society and in the un-repeatable ness of 

that between an individual. It also basis in the activity 

concept and the role in the appropriation of the human 

culture and in the activity character of the physique 

process. 

 The most important principal of Vygotsky in the 

classroom are: first of all, that learning and development 

are social and collaborative activities that cannot be 
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taught to anybody, it depends on the students to build 

their own comprehension in their own mind. In second place, 

the proximity development zone can be used to design 

appropriate situations during which the students will be 

provided of the appropriated support for an optimum 

learning. When appropriated situations are giving or 

provide, we should consider that learning should take place 

in a significative context, preferable in the context in 

which the learning is going to be applied.  

 Reading to learn from a constructivism perspective 

implies that the significative learning is to form a 

representation, an own model, of that presented as an 

object of learning, it implies being able to attribute 

significance to the content itself, it’s a process that 

leads to personal construction, subjective of something 

that exist objectively. This process remits the possibility 

of relating in a non-arbitrary and substantive way what is 

already known with what it pretended to be known.  

 When a reader comprehends what is read, he is learning 

in the way that the text informs him, it allows him to get 

closer to the world of meanings of an author and it offers 

him new perspectives and opinions about determined aspects. 

Reading leads us to culture, it's always an essential 
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contribution to the readers self culture. In reading an 

unintentional learning always takes place, even when 

reading just for pleasure.   

 In a great variety of context and situations, we run 

with a clear view to learn. Not only the objectives that 

precede reading change, but also generally the texts that 

serve clearly represent some specific characteristics in 

the expositive structure. The primary objective of the 

school is to teach a student to read and comprehend in an 

autonomous way in a multiplicity of situations. According 

to Pearson, Roehler, Dole and Duffy (1992), competent 

readers possess well-defined characteristics. Also, that to 

consider reading as a constructivist process needs to use 

different focuses to the ones being used to develop reading 

comprehension. 

 According to Wang (2000), there can be a wide variety 

of characteristics that can affect the comprehension of a 

text. For example, graphic characteristics have a direct 

relation with the legibility of the texts. There are lots 

of works well recognized that have proven the effects of 

typographic factors such as; the shape, type and size of 

the letters, length of the sentences, the margins, the 

space between lines and columns, the color of the printing 
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and the papers surface. Also, children's personal 

experiences in reading, children's confidence in reading, 

parents' attitudes toward reading, and teachers' ways of 

teaching reading are varieties that can affect 

comprehension.  

   Reading comprehensively is also being able to 

respond the conceptual demands of procedures, stated in 

each text and to recognize its cohesion in the 

communicative contexts. This procedure is essentially 

dynamic and the reader can go through with it in the way he 

establishes coherent connections between the information 

that his cognitive structures possess and the new one the 

text provides. This is why this alternative proposes that 

the students look for the steps to follow so he can 

interact with the text without the permanent guarantee of 

the teacher.  

D. QUESTIONS OR HYPOTESIS FORMULATION 

 Research questions were needed in order to focus the 

investigation. Based on previous research in the areas of 

reading comprehension and positive attitudes and their 

relationship, the questions proposed in this study are:  
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 1. What are the effects of attitude towards reading? 

 2. Does a positive attitude towards reading lead to 

good reading comprehension?  

E. DEFINITION OF TERMS 

• Attitude- It designs a psychologist disposition, 

acquired and organized throughout his own 

experience. This allows the individual to react 

in a characteristic way upon different people, 

objects or situations.  

• Reading- Internal and external process throughout 

which the individual uses his visual abilities 

and his cognition in a determined text or 

message. 

• Reading comprehension- Is the process throughout 

which the reader elaborates his definition of the 

text read. 

• Student- Individual that studies in a school 

within different levels. 

• Positive- Characterized by or displaying 

affirmation or acceptance or certainty. 
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CHAPTER II LITERATURE REVIEW 

 According to the standards set in the English 

Curricular Framework 2003 (EFC), students should develop 

communicative competence, in other words to learn to read 

and understand that text read among other things. Reading 

comprehension figures in the English Program standards from 

kindergarten to the twelfth grade. Content standard number 

two which is reading comprehension states that the students 

should demonstrate confidence, independence and flexibility 

in the strategic use of reading skills, critical thinking 

and the conventions of language for reading a range of 

simple to complex texts.  

 Reading is the ability to draw meaning from the 

printed page and interpret this information appropriately 

(Grabe & Stoller, 2002). This process includes strategies 

to identify the relevant information, make inferences, 

obtain conclusions, judge the positions of others and 

reflect about comprehension. Therefore reading is a 

communicative competence that comes to be an essential 

activity in human beings life. Also, it is an activity that 

includes the translation of symbols or letters into words 

and phrases that have a meaning for a person. It is the 

most important learning in which you use physiological and 
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mechanical ways, which consist in taking the eye sight over 

the written lines of the text identifying the symbols that 

appear. 

Therefore, to consider reading as a constructivist 

process makes you use different focuses to the ones being 

used currently to develop reading comprehension. It implies 

that their will be no isolated techniques taught and that 

reading comprehension will stop being verified because 

reading as mentioned before, is not uncover words from a 

text, or answer questions after a lecture, but to give 

meaning to a text after the previous experiences of the 

reader and his relation with context. 

 Alexander (ND), sustains that reading is more 

important today than it ever was and that it is crucial to 

being an informed citizen, to succeed in one's chosen 

career, and to personal fulfillment. Reading and writing 

are skills which people use in everyday life, whether it is 

filling out a job application or making a grocery list. It 

is very important for children to develop a respect for 

reading to be successful at everything they do. Reading 

constitutes a passage to learning and knowledge, to the 

development of the intelligence, and to the acquisition of 

culture.  
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 Kaniss (2003), states that there are three primary 

reasons for reading: to stay informed such as with 

newspapers and Web sites; to learn how to do something such 

as an instruction manual; and just for pleasure such as a 

novel. Usually, people are not always fully aware of which 

purpose is being fulfilled when they read. Often, the same 

reading material will fulfill more than one of these 

purposes.  

 Grabe & Stoller (2002), state that people that read 

have a number of initial decisions to make and that those 

decisions are made quickly unconsciously in most cases and 

that people read for different reasons. First, that people 

read partly for information, like when reading a newspaper. 

People begin to read and usually read the front pages 

combining processing, skimming and general reading 

comprehension. By doing this people glance at the head 

titles and directly into reading what may be interesting to 

them.  

 Second, the authors also state that people read 

academically or professionally. This is where people read 

and synthesize information from multiple reading sources, 

different texts, or charts. This type of reading according 

to Grabe & Stroller (2002), is quite different from 
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searching, skimming or reading for general comprehension. 

This reading is a more critical one, which a set of goals 

established for an effective synthesis. This allows the 

reader to remember points of comparison or opposition, to 

assess the relative importance of the information and to 

construct a framework in which the information will be 

organized.  

 The third reason that people read is for general 

comprehension, whether it's for pleasure or for 

information. This type of reading can be through a novel, a 

short story, a newspaper article, a report to understand 

the information in the text to be entertained or to use 

information for a particular purpose. This type of reading 

has as an overall goal not to remember most of the specific 

details but to have a good grasp of the main ideas and 

supporting ideas, and to relate those main ideas to 

background knowledge as appropriate. These are a few of the 

reasons of why people read, among the fact that people read 

to benefit themselves. 

 According to Higgins (2005), some of the benefits of 

reading are that once you read better you will write better 

and concentrate better. Readers also, have easier time 

processing new information; have a better chance for a 
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successful, fulfilling adult life. In addition, develop an 

ability to understand how other people think and feel, 

acquire the ability to sift information and to understand 

how unrelated facts can fit into a whole, tend to be more 

flexible in thinking and more open to new ideas. Another 

benefit of reading is that it increases many interests and 

allows doing well in a wide variety of subjects. 

 Reading is a way of entertainment and distraction, 

which relaxes and enjoys the reader. It is a hobby you can 

do in free time and it can be an entertainment for the rest 

of life. It can be practiced at any time, place, age, and 

situation. Much has been said of the "pleasure of reading" 

and this is a phrase that expresses something true. Reading 

is a passion, and it involves a delight because it is an 

authentic human activity. The joy of reading can be 

implanted early. Early reading brings a lifetime of 

success. It is a life long pleasure.  

 Swanson (ND), states that research shows that children 

learn about reading before they enter school. In fact, they 

learn in the best manner-through observation. Young 

children, see people around them reading newspapers, books, 

maps, and signs. Parents can do a lot to foster an 

understanding of print by talking with their preschoolers 
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about signs in their environment and by letting their 

children know they enjoy reading themselves.  

 Also, that many parents recognize the value and 

enjoyment of reading to their young children. Most 

important, reading should be an enjoyable experience. A 

simple procedure that helps children to begin to notice 

words and that those words have meaning is to run your 

index finger under the line of print. This also allows gain 

and awareness of the conventions of reading that one reads 

from left to right and from the top of the page to the 

bottom; that sentences are made up of words; and some 

sentences extend beyond a single line of print.    

 Swanson (ND), sustains that one of the greatest 

advantages of reading to preschoolers or children of any 

age is the opportunity for vocabulary development. Children 

learn the meaning of words through good literature; words 

take on rich meaning when used in an interesting story. 

Research reveals that when young children experience warm 

and close contacts with their parents when they are being 

read to, they develop more positive attitudes toward 

reading. 

 McQuillan (1998)cited in Wang (2000) states , that 

there is considerable evidence that the amount and quality 



 31 

of students' access to reading materials is substantively 

related to the amount of reading they engage in, which in 

turn is the most important determinant of reading 

achievement.         

 According to the Laubach literary association (2002), 

reading research underscores why it’s important to 

encourage reading for pleasure outside of tutoring or 

teaching sessions. Some insights from research are: that 

people learn to read by reading. Skill building is 

important, but without practice putting all the skills 

together, learning is slowed down. Quantity and intensity 

matter. Frequent practice reading for longer periods of 

time pays off in fluency and ability to use skills 

automatically. Increasing competence is motivating and 

increased motivation leads to more reading. When students 

can see their own progress, they want to read more.   

 Pleasure reading has cognitive benefits. It improves 

skill and strategy use, builds fluency, enlarges 

vocabulary, and builds a student’s knowledge of the world. 

An in-class focus on outside reading can help students to 

read more outside of class. When tutors and teachers set 

aside time for pleasure reading as part of their 
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instruction time, students are more likely to read for 

pleasure on their own.      

 Reading is one of, if not the most, important skills 

that a child will ever master.  Reading is the fundamental 

skill of mankind.  With reading people expand their tiny 

world to the vast universe and beyond.     

 The act of reading is more than decoding written 

language, and should be seen as a development process that 

leads to understanding of actual experiences and the real 

world. Reading can be used as a learning tool. Reading 

involves critical perception, interpretation, and the 

conscious transformation of what is read into practical 

action to change the world.        

 According to Sherwood (ND), reading is critical if you 

want to succeed in a professional career. That's been true 

for a long time, but now, in today's information technology 

world, it's difficult to even get by if you aren't a pretty 

good reader. The author states, that technology will never 

get to the point that reading is not necessary. Also, that 

people overlook the fact that even with modern technology, 

you still have to read.      

 Research shows that adults who can barely read are 

more likely to live in poverty (Sherwood ND). Education and 
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reading are the way out of that trap. If you don't have the 

basic skills that allow you to choose what you want to do 

for a living, you'll be forced to work for whatever 

employer will take you. But a person who reads well has 

almost unlimited opportunities for career and personal 

growth.      

 Wyles (2005), sustains that in order to have a 

progressive society, people need to be educated. Knowledge 

is power and the more they seek to be educated is the more 

they will move forward as a society. It is through reading 

that they will be able to move forward as a society because 

reading exposes them to an abundance of knowledge thus 

making us more educated as a people. Not only will reading 

benefit the society on a whole, but also the individual. 

One's ability to read means that one cannot be easily 

manipulated by others. By reading we take our education 

into our own hands. People must realize that reading aids 

in their growth as individuals.      

 Havera (ND), states that readers develop an awareness 

of other cultures and societies by living vicariously 

through characters. Also, that people develop a better 

sense of empathy for people by reading about characters 

involved in different circumstances and events.    
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 Reading helps to in developing language. It betters 

the oral and written communication and makes language more 

fluid. Also, it increases the human relations by enriching 

human personal contact. Reading also facilitates the way to 

expose ones' own thoughts and it makes thinking possible. 

It is an excellent intellectual working tool, since it puts 

to action all the mental functions by speeding our 

intelligence. This is why it holds relation with the 

academic achievement.       

 According to investigations on reading by Dubois 

(1991) cited in Quintana (ND), there are three theoretic 

conceptions of the reading process. The first, conceives 

reading as a joint of abilities or as transfer of 

information. The second, considers that reading is the 

product of the interaction between knowledge and language. 

Finally the third, conceives reading as a transaction 

process between the reader and the text.   

 The author states that the new conceptions of reading 

have given enough reasons to consider it as an interactive 

process, although it presents some difficulties that 

generate in the attempt to evaluate reading comprehension. 

This is why it becomes indispensable to investigate and 

find knowledge on one side and on the other the 
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valorization procedures, so that they can allow us reach an 

adequate comprehension of the difficulties that appear when 

evaluating reading comprehension.   

 Shoebottom (2003), sustains that it is important that 

ESL students should try to develop their reading skills: 

Educational researchers have found that there is a strong 

correlation between reading and academic success. In other 

words, a student who is a good reader is more likely to do 

well in school and pass exams than a student who is a weak 

reader. Good readers can understand the individual 

sentences and the organizational structure of a piece of 

writing. They can comprehend ideas, follow arguments, and 

detect implications. They know most of the words in the 

text already, but they can also determine the meaning of 

many of the unfamiliar words from the context.  

 According to Moustafa (2002), the conception of 

reading that unconsciously has been transmitted by the 

traditional school is very limited. Research shows that 

early readers whose reading instruction focuses on meaning 

and phonics taught in context become better readers than 

early readers whose reading instruction emphasizes 

traditional phonics taught out of context.     

 Sacks and Mergendoller (1997) cited in Moustafa 
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(2002), studied one hundred thirty two kindergarteners in 

eleven classrooms. They found the children who scored the 

lowest on entry into kindergarten improved the most in 

reading achievement in classrooms with contemporary, 

meaning-emphasis reading instruction and improved the least 

in traditional phonics-oriented classrooms. They also 

found, that the abilities that the memory executes, the 

inferences, the anticipation, the techniques and the type 

of reading that is done such as: intensive, extensive, 

silent or oral have a relation with comprehension itself.  

 English language learners seem to learn to read best 

if taught both in their native language and in English, 

from the beginning of formal instruction. Rather than 

confusing children, reading instruction in a familiar 

language may serve as a bridge to success in English, as 

decoding, sound blending, and generic comprehension 

strategies transfer among languages. 

 Traditional reading instruction follows a sequence. 

Basically, it's as follows: the teacher selects a reading, 

a student reads a fragment of the reading while the rest of 

the students follow silently the reading, and the teacher 

corrects any pronunciation errors, then formulates and 

makes questions about the reading which the students answer 
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individually and some grammar exercises are presented to be 

answered by the students.    

 The problem and error in this type of activity is that 

it forgets the most important aspect of reading, which is 

comprehension. Reading means understanding what is read, 

building new meaning in the mind parting from the written 

signs. In reality this type of instruction more than 

facilitating strategies that enhance comprehension, which 

draws a relation of prior knowledge with what the text is 

providing , what merely does is promote a mechanic answer 

to questions that the own text responds. This type of 

instruction doesn't allow reading to function as an 

interactive process.        

 Likewise, reading as an active ability, develops the 

students capacity of making inferences and anticipation; it 

also promotes their interpretative independence. This is 

why proposing flexible activities and with a variety is 

necessary, most of all adequate to the text and pertinent 

to the purpose of why it is going to be read.    

 Smith, (1981) cited in Rodríguez (1991), states that 

reading was not something that is taught, but something 

that is learned and that children learn to read by reading 

and by being read to. Smith (1981) cited in (1991), 
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suggests that the function of teachers is not so much to 

teach reading as to help children read. Smith also advanced 

the arguments that readers who focus too heavily on visual 

information lose sight of meaning, that reading is a matter 

of making informed decisions, that reading is a 

constructive process, and that readers make sense of what 

they read based on what they already know. 

 Smith (1984) cited in Blanco (2005), states that when 

acquiring reading comprehension, two major fundamental 

aspects must be taken care of. First, dedicate time and 

space to pre-reading assignments with the purpose of 

relating the information from the text with the student's 

prior knowledge.  It is necessary to activate student's 

prior knowledge to create the necessity to read. Also, to 

make the text have sense, and it should be significant. 

Likewise, establish in a way the relation of what is known 

with what is going to be learned, anticipate questions, 

predictions and hypothesis.    

 Second, it is essential that the reading activity is 

approached in a way that the reader develops strategies of 

prediction and verifies the hypothesis within the text. The 

promotion of an independent reading through which the 

reader: deducts, anticipates and proves using the keys or 
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clues that the text provides should be emphasized. This is 

that we should work and analyze the text in an active and 

critical way, giving the student the chance to interpret 

the text.   

Therefore, any materials destined to the instruction 

of reading comprehension should dedicate space and 

strategies to pre-reading and reading strategies, training 

the students in different techniques or resources focus in 

developing efficacy and autonomy.   

 By doing this we ensure that the assignments of pre-

reading activate or stimulate the prior knowledge and 

create paths that relate the theory or knowledge from the 

student with the text he will read. Also, this has to be 

focus and directed to making reading significant in order 

to create the necessity or the attitude for reading a text. 

 Pearson, Roehler, Dole and Duffy (1992), state that 

the investigations made on with adults, kids, competent 

readers and readers in progress show that new information 

is learned and remembered better when it is integrated to 

the prior knowledge. Stahl (1999) cited in Stahl (2003), 

states that the only two things required are: a clear and 

deliberate focus on facilitating student's creation of 

meaningful contexts for the words in the text they are 
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reading, plus frequent and consistent emphasis on helping 

them make connections to what they already know. 

  Certainly, the English Program Circular Letter (2006), 

has as a vision to get the students to communicate in the 

English language in a creative, reflexive and critical way. 

Also, that he may have a compromised attitude with the 

Spanish language, the Spanish vernacular and its Hispanic 

culture as he develops a high sense of loyalty, respect, 

and appreciation towards people of other cultures. 

 It has as a mission and goal to get the students to 

communicate effectively in the English language. It also 

tries to promote the students to be critical and creative 

thinkers capable of communicating verbally and in a written 

form so that they can interact with the demands of society. 

The program offers a comprehensive, enriching and 

challenging curriculum that takes in consideration the 

social, economic, cultural, and personal background of the 

students, including their knowledge and skills (CL, 2005). 

 It also, establishes the use of different text books. 

On the other hand there are some text books where the 

students do not have to have a prior knowledge because in 

the course of the reading they will build meaning. No 

matter which is the text read, as a minimum students should 
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have the ability to determine main ideas or memorize new 

terms as a part of reading comprehension. 

  There have been multiple investigations made on the 

object of our research. Subsequently we will expose the 

thoughts of a variety of authors in relation with the theme 

of the effect of attitudes towards reading and reading 

comprehension.  

 Reading comprehension is an important skill that 

students should master through their academic life, and 

having a positive attitude is an essential component of 

this task. However, reading is a process of getting meaning 

from the texts. If children do not want to get any meaning 

from the texts, it is not reading (Dombey, 1999).Children's 

literacy development has attracted the attention of 

teachers, researchers, parents, and society, not only 

because of what has been termed the "literacy crisis", but 

also because children's literacy development determines 

children's future success in reading and writing. 

 According to Wang (2000), the importance of attitude 

to reading achievement and more specifically to reading 

comprehension has long been established. If children do not 

like reading or they think that reading is boring, their 
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negative attitude towards reading will hinder their reading 

improvement.  

 Reading is a complex cognitive process.  Since reading 

is an important goal in the educational curricula, the 

instruction of a positive attitude to improve reading 

comprehension is an important goal to achieve also. Reading 

comprehension is defined as the process of making a 

relation with the written text with the prior activities 

and knowledge the person poses.  Research describes the 

relationship between language knowledge and word and text 

level comprehension is described (Taylor & Francis, 1994). 

Comprehension is critically important to the development of 

children’s reading skills and therefore to the ability to 

obtain an education according to the National Reading Panel 

(NRP) Report (2000). The NRP also states that comprehension 

has come to be the “essence” of reading.  

 A child will have reading success if he is able to 

identify or understand the printed words. According to 

Stahl (1991) cited in Stahl (2003), when students encounter 

a word they don’t know they skip it, especially if the word 

is not needed to make sense of what they are reading. The 

student's experiences and their exposure to unfamiliar 

words grow at a relatively constant rate. This means that 
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if a student doesn’t understand a word and has not been 

related to it by any experience he will not be able to 

comprehend the text. Deutsch (2005), states that ESL 

learners find reading for information easy in their first 

language but more difficult in a second or foreign 

language. This comes to be an extra amount of pressure to 

the students. 

  According to Yamashita (2004), the affective domain 

of reading has received much less attention than the 

cognitive domain, despite the great amount of research 

accumulated in the field of second language (L2) reading. 

The author states that the lack of understanding of L2 

learners' attitude towards reading is particularly 

unfortunate. According to Day and Bamford's (1998) model, 

cited in Yamashita (2004), one of the factors influencing 

L2 reading attitude is first language (L1) reading 

attitude. They remark, "Assuming that students are already 

literate in their first language, one source of attitudes 

toward second language reading is the attitude that 

students have toward reading in their native language" (Day 

and Bamford, 1998). 

 Yamashita (2004), states that reading attitude is a 

complex theoretical construct. It is defined in various 
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ways, for example, "a system of feelings related to reading 

which causes the learner to approach or avoid a reading 

situation" (Alexander and Filler, 1976) cited in Yamashita 

(2004) or "a state of mind, accompanied by feelings and 

emotions that make reading more or less probable" (Smith, 

1990) cited in Yamashita (2004).   

 According to an extensive and in-depth review of 

literature by Reeves (2002) cited in Yamashita (2004), 

there is considerable agreement among contemporary 

researchers that reading attitude is defined by three 

components: cognitive (personal, evaluative beliefs), 

affective (feelings and emotions), and conative (action 

readiness and behavioral intentions).   

 Attitudes toward reading are actually formed quite 

early in life. It is common sense that children who grew up 

having a lot of experience reading with their parents, 

visiting the library on a regular basis, and observing 

their family members reading are more likely to have 

positive attitudes toward reading for academic reasons and 

for pleasure. It may be surprising, however, how much of a 

negative effect it is to not have exposure to literate 

activities early in life. 
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 According to Swanson (2000), in the early elementary 

years, from first through third grades, children continue 

learning how to read. It is a complex process, difficult 

for some and easy for others. Care must be taken during 

these early years not to over emphasize the learning-to-

read process. Reading for pleasure and information develops 

reading interests and offers children the opportunity to 

practice their reading skills in meaningful ways. Parents 

of elementary age children should provide reading materials 

in the home that arouse curiosity or extend their child's 

natural interest in the world around them. By encouraging 

and modeling leisure-time reading in the home, parents take 

the most important step in fostering their child's reading 

development.  

 Also Swanson (2000),  states that parents are more 

concerned about their child's progress in reading than in 

any other subject taught in school, and rightfully so. In 

order for students to achieve in math, science, english, 

history, geography, and other subjects, reading skills must 

be developed to the point that most of them are automatic. 

Students cannot struggle with word recognition when they 

should be reading quickly for comprehension of a text.  
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 The author also argues that since reading is so 

important to success in school, parents can and should play 

a role in helping their children to become interested in 

reading and in encouraging their growth in reading skills. 

At the same time, parents and teachers need to work 

together.  

 Many teachers are now sending home practical ideas for 

parents to use with their preschoolers. As a result, young 

children are developing some of the skills at home that 

will later help them in school. These are some techniques 

that can develop an early positive attitude in children 

towards reading. 

 Also, the author researched and found that many 

parents recognize the value and enjoyment of reading to 

their young children. The author states, that reading 

should be an enjoyable experience. The research reveals 

that when young children experience warm and close contacts 

with their parents when they are being read to, they 

develop more positive attitudes towards reading. Home 

attitude towards reading greatly influences reading 

interests and activities. Students tend to become eager and 

able readers when reading is enjoyed and respected by the 

family. It is essential that parents encourage their 
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children to engage in recreational reading outside of 

school requirements. 

 Wang (2000), found that children's confidence 

determines whether they can succeed or not, and their 

confidence in reading is built up as they read. Positive 

feedback about children's reading from teachers, peers, and 

parents make children confident in reading. In various 

reading activities, children tell their classmates who they 

are, what they know, and what they care about (Oldfather & 

Dahl, 1994) cited in (Wang 2000). Also, that children can 

find their identities in the classroom, and may find that 

reading is related to their lives. From the praise of 

teachers and peers, children can build their confidence in 

reading. On the other hand, children who lack confidence 

often suspect their reading ability (Cole, 1999) cited in 

(Wang, 2000). 

 Another factor that can build stress and anxiety 

towards reading are standarized tests. Reading 

comprehension tests cause anxiety and a sense of failure 

for students who do not have the skills to cope with the 

tests (Deutsch 2005). The standardized reading tests may 

make children suffer stress, illness, and long-term test 

anxiety (Smith, et al, 1991) cited in Wang (2000), which 
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greatly frustrate children's interest in reading. When 

teachers come to believe that children do not have the 

ability to read because of one or more failures on tests, 

children may doubt their ability in reading, and may never 

succeed in reading. 

 Wang (2000) emphasizes that the inappropriate 

interpretation of standardized tests hurts children's 

confidence. Also, that the greater the press for 

accountability through standardized tests, the more likely 

it is that teachers' descriptive assessments of children's 

literacy development are brief, standardized, and global 

rather than extensive, specific, and personalized. Also 

that they focus on what children cannot do rather than on 

what they can do. 
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Chapter III Methodology 

 
A. People participation  

 1. Population and data collection  

 The Rafael D. Dapena Adult School is located in the 

Luis Muñoz Rivera Street in Guayanilla. This school is the 

only school for adults that haven't finished high school in 

Guayanilla; due to different reasons. This is a public 

school of the Department of Education system. It offers 

Middle school level and High school level which are seventh 

through the twelfth grade. According to the social 

economical study (2005) that was done in the school 

community it shows that seventy-five % of the students come 

from below the poverty level families.  

 The school has a total population of 195 students, 

which 82 are males and 113 are females. These students 

currently study from seventh to the twelfth grade. 

According to 2004 -2005 school reports the English program 

showed a 75% of execution level.  

 In this study the population selected was a total of 

forty students. The population was randomly selected among 

the two twelfth grade class groups, twenty students from 

each group was selected. The students were selected equally 
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by genre twenty boys and twenty girls each, leaving the 

final count twenty males and twenty females. 

 2. Measurement Instruments 

 In this study the quantitative data collected by the 

researcher in order to achieve this study came from the 

reading comprehension test developed by the researcher and 

a questionnaire about attitudes towards reading. The test 

which was constructed and was aligned with the ECF (English 

Curricular Framework) standards. By doing this the 

researcher made sure the test was really proving reading 

comprehension and that the students won’t find things of 

higher grades.  

 The questionnaire was organized in a Liker scale with 

four accepting levels. The minimum time to answer the 

questionnaire was fifteen minutes. The reading test was 

based on a silent reading and after read they had to answer 

twenty-five items based on the text read. The minimum time 

to answer the test was fifty minutes.  

B. Instruments Validation  

The reading comprehension test and the questionnaire 

towards reading were validated by experts on the English 

subject through Validation of Content Method. In the 

validation on content of both instruments a variety of 
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things were evaluated such as: clear and simple redaction 

at the student's level, precise instructions, relation of 

the objectives of the project of investigation, vocabulary, 

ambiguity in the phrases and the amount of time established 

to be completed. 

After the reading test and the questionnaire results 

are tabulated the researcher proceeded to find the margin 

of error and its trusting levels. 

C. Project Investigation Design 

 In order to conduct this study the descriptive co 

relational design of education investigation was used. 

Since the study was a co relational one, it allowed the 

most integral knowledge of the student's attitude towards 

reading and through the questionnaire a statistical 

relation was established between their attitudes and its 

effect to reading comprehension.  

D. Procedure 

 The researcher designed a working agenda in order to 

realize the investigation. This agenda allowed the 

researcher realize the investigation in the time that was 

established. 

 The researcher met with the students and informed them 

that they had been randomly selected to form part of the 
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investigation. In that meeting the objectives, the 

procedures and the timing were explained to them. 

 The student's approval letters were distributed. Since 

the students were adults older than 21 years old the 

parent's agreement letters were not necessary. The 

students' letter informed that the signed letters were to 

be kept in the director's office in the school, according 

to the circular letter: 5-2001-2002.  

 Also, the students were informed and clarified that 

the investigation project did not hold any type of relation 

with their regular activities in their English class. Since 

the researcher is a seventh grade English teacher, no 

coercion would exist among the student's. The students will 

in participating was free willing and no punishment was 

enforced among those that did not wish to participate.  

 Thereby, the Department of Education and the Inter 

American University of Puerto Rico were released from any 

reclamation that could arise in relation with the 

investigation. Once all the instruments were validated and 

all the signatures were set and collected, the researcher 

proceeded to develop the investigation. The instruments 

were applied in their regular class period.    

 The students had a minimum time of fifteen minutes to 
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answer the questionnaire of attitudes towards reading and 

they had fifty minutes to read and answer the test. Each 

test and questionnaire was identified by giving it a 

number. That number was then assigned to the students and 

was their identification number. By doing this the 

researcher guaranteed the Law of Confidentiality. The 

results were only used by the researcher and only for the 

investigations purposes. After the questionnaire was 

administered and the test was administered the researcher 

proceeded to correct and tabulate the results. By doing 

this, critical analysis and discussion were done based on 

the findings.   

E. Procedure to Analysis of the data 

 The results were gathered from the comprehension test 

and the attitude questionnaire created by the researcher. 

It was organized by the following way: each attitude 

questionnaire and each reading comprehension test were 

identified by a number.  

 Therefore, the students that realized questionnaire 

#1, completed test #1; in the established amount of time 

for each instrument. The purpose of this strategy was to 

establish and determine the relation between attitude and 

reading comprehension. Also, simultaneously both 
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instruments used by the subjects were evaluated to 

establish a relation between both variables. The results 

were presented in tables that proved the grouped 

distribution, histograms and graphics.  

 The results of the reading comprehension test were 

submitted to a pertinent descriptive analysis of mode, 

median, mean, standard deviation and graphic 

representation. The correlation between the results of the 

attitude questionnaire and the reading comprehension test 

was calculated. This relation was interpreted using the 

Hernández Fernández & Batista scale (2003). 

F. Importance and Pertinence of the Study 

 a. Value of the study in possible effects. 

 The study's value resided in the need to make teachers 

aware of the effects of attitude in the reading compression 

skill and the existing relation among them. This is why 

this study is valuable because it highlights the learning 

process as basic and indispensable. But in order for this 

to be achieved, new strategies and techniques are required. 

This process also needs to include: a positive attitude, 

good and fomenting exercises that encourage the students, a 

good self modeling by the teacher, and the instruction of 

learning how to observer a text. Oral reading is supposed 
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to be a systematic process that must be trained for in 

order to execute. This will make a connection between the 

reader and the text. 

 Researching and accomplishing this investigation 

project carries very positive and beneficial effects in the 

academic fulfillment for the students. Among the positive 

benefits founds are: the development of new and positive 

attitudes towards reading, the increase in their domain of 

the reading comprehension skill, their increase in self-

esteem and personal motivation, their meta-cognition 

development, and a development towards tolerance and 

socialization.  

 b. Study Contributions 

 This investigation project arose among the 

researcher's concern about the effect of attitude towards 

reading and its effects on the comprehension skill in the 

adult high school level. The contributions of the 

investigation project were to statistically prove and 

evidenced the effect of attitude towards reading. 

  Once shown the facts, the researcher listed and gave 

her recommendations in order to promote a change in 

attitude and development in the capacity of reading 

comprehension among the adult high school students.   
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Currently, the instruction for comprehension searches 

for the students to become critical thinkers, which can 

formulate and resolve problems, and that, can be capable of 

sorting complexities. Also, that can go further on from the 

established routine and live productively in a constantly 

changing world. 

Once the investigator analyzed and presented the 

results, the students preferences and their attitudes where 

presented in a clear and concrete form. 
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Chapter IV Findings 

 The investigator of the project titled "The Effect of 

Attitude Towards Reading in the High School Level" 

administered to a sample of forty students, two 

instruments, an attitude questionnaire and a reading 

comprehension test. Its tabulation gathered the following 

findings: 

Table 4.1 Reading comprehension test tabulation 

 
 
 

 

 
# 
 

 
% 

 
Gender 

Part 1 
 

D      ND  

Part II 
 

D     ND 

Part III 
 

D      ND 

Part IV 
 

D      ND 
1 90 F X   X X  X  
2 90 M X   X X  X  
3 90 F X  X  X   X 
4 95 F X   X X  X  
5 85 M X  X  X  X  
6 95 M X  X  X   X 
7 90 F X   X X   X 
8 75 F X  X   X  X 
9 95 M X  X  X  X  
10 35 M  X  X  X  X 
11 50 M  X  X  X  X 
12 100 F X  X  X  X  
13 85 M X   X X  X  
14 95 M X  X  X  X  
15 90 F X  X  X  X  
16 95 F X  X  X  X  
17 80 F X   X X  X  
18 80 F X   X X  X  
19 90 M X  X  X  X  
20 60 F X  X  X   X 
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Table 4.1 Reading comprehension test tabulation 

 

 
 As observed in table 4.1 the test was tabulated part 

by part. Part I had a total of 15 items and its PEM was 7, 

parts II, III, IV had a total of 5 items each; where the 

PEM in all four parts was 3. The summary in percent of the 

test tabulation by parts was the following: 

   Part I      Sequence of events  D- 90% ND- 10% 

   Part II     Main Idea    D- 65% ND- 35% 

   Part III    Details    D- 85% ND- 15% 

   Part IV     Characters   D- 70% ND- 30% 

 
# 
 

 
% 

 
Gender 

Part 1 
 

D      ND  

Part II 
 

D     ND 

Part III 
 

D      ND 

Part IV 
 

D         ND 
21 90 F X  X  X  X  
22 95 M X  X  X  X  
23 90 F X  X  X  X  
24 75 M  X X  X  X  
25 90 F X  X  X  X  
26 20 M  X  X  X  X 
27 90 F X  X  X  X  
28 80 F X  X  X   X 
29 90 M X  X  X  X  
30 95 M X  X  X  X  
31 100 F X  X  X  X  
32 80 M X   X X  X  
33 60 M X  X  X   X 
34 95 F X  X  X  X  
35 50 M  X  X  X  X 
36 90 M X  X  X  X  
37 100 M X  X  X  X  
38 75 F X   X X   X 
39 60 M  X X  X  X  
40 75 F X   X  X X  
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As observed in the test tabulation summary; part I 

which was sequence of events was the part where the 

students demonstrated a higher mastery with a 90% of 

student's execution, while part II was the part to obtain 

the lower domain with a 65% of student's execution.  

The general summary results of the reading 

comprehension test tabulation showed that 33 out of the 40 

students presented mastery in the test for an 83 % of 

mastery. However, 7 out the 40 students showed no mastery 

for a 17 % of no mastery on the test. (See Figure 4.1) 

Figure 4.1 Graphic illustration of the reading 

comprehension test tabulation     

   

  Mastery        No Mastery 

 

 

 

 

 

 

 

83%

17%
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The questionnaire tabulations were the following:  

Table 4.2 Attitude towards reading questionnaire 
tabulation by items 
_______________________________________________________________________
Criteria           I agree    I        I     I disagree         
            very much… agree… disagree… very much… 
_______________________________________________________________________               
1. I like to read.     14    16   6    4 
2. I like to read  
   for pleasure.     9    10      13         8 
3. Reading allows  
   me to discover  
   new things.         27         9       2         2 
4. I only read  
   when assigned.       9        14      11         6 
5. Reading is very  
   important in  
   every profession.    22       11       5         2 
6. Reading is a path  
   to writing.          18       11       9         2                         
7. Reading is a boring  
   activity.             7       10      10        13 
8. Reading allows  
   understanding better  
   the class materials. 26        8       4         2 
9. Reading increases  
   my vocabulary.       26        9       3         2 
10.Reading allows me to 
   get better grades.   26       10       2         2  
11.Reading allows me to  
   get to know other  
   cultures.            27        9       2         2 
12.Reading allows me  
   to be a better  
   human being.         20       15       3         2 
13.Reading changes me  
   to know what is  
   happening in society.20       10       8         2  
14.Reading changes my  
   way of thinking.     21       15       2         2 
15.I like to read  
   out loud.            16        9       9         6    
________________________________________________________________________ 
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Table 4.3 Attitude towards reading questionnaire 
tabulation in % 
________________________________________________________________________ 
Criteria             I agree     I    I     I disagree         
             very much… agree… disagree… very much… 
________________________________________________________________________              
 1. I like to read.    35%        40%       15%       10% 
2. I like to read  
   for pleasure.       23%        25%       32%       20% 
3. Reading allows me  
   to discover new  
   things.             67%        23%        5%        5% 
4. I only read when  
   assigned.           23%        35%       27%       15% 
5. Reading is very  
   important in every  
   profession.         55%        27%       13%        5% 
6. Reading is a path  
   to writing.         45%        27%       23%        5% 
7. Reading is a boring  
   activity.           18%        25%       25%       32%   
8. Reading allows  
   understanding better  
   the class materials.65%        20%       10%        5% 
9. Reading increases  
   my vocabulary.      65%        23%        7%        5%               
10.Reading allows  
   me to get better  
   grades.             65%        25%        5%        5% 
11.Reading allows me  
   to get to know  
   other cultures.     67%        23%        5%        5%              
12.Reading allows me  
   to be a better  
   human being.        50%        38%        7%        5% 
13.Reading changes me  
   to know what is  
   happening in  
   society.            50%        25%       20%        5% 
14.Reading changes my  
   way of thinking.    52%        38%        5%        5% 
15.I like to read  
   out loud.           40%        23%       22%       15%           
_______________________________________________________________________ 
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 After the questionnaire was tabulated the percent of 

positive and negative answers in percent was established 

for each item. The summary in percent of the 

questionnaires' tabulation by positive and negative items 

was the following: 

 Item  1   P= 75%  N= 25%  

 Item  2   P= 48%  N= 55% 

 Item  3   P= 90%  N= 10% 

 Item  4   P= 58%  N= 42% 

 Item  5   p= 82%  N= 18% 

 Item  6   P= 72%  N= 28% 

 Item  7   P= 43%  N= 57% 

 Item  8   P= 85%  N= 15% 

 Item  9   P= 88%  N= 12% 

 Item  10   P= 90%  N= 10% 

 Item  11   P= 90%  N= 10% 

 Item  12   P= 88%  N= 12% 

 Item  13   P= 75%  N= 25% 

 Item  14   P= 90%  N= 10% 

 Item  15   P= 67%  N= 37% 

 As observed the items with the highest positive 

attitude were items: #3 reading allows me to discover new 

things, item #10 reading allows me to get better grades, 
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item # 11 reading allows me to get to know other cultures 

and item #14 reading changes my way of thinking.  

 Meanwhile, the items with the highest negative 

attitude were items: #2 I like to read for pleasure, item 

#4 I only read when assigned, item # 7 reading is a boring 

activity and item #15 I like to read out loud.   

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 64 

Chapter V 

Analysis and Discussion of Findings 

 In this chapter the investigator presented the 

findings gathered from the attitude towards reading 

questionnaire and from the reading comprehension test. In 

addition, the analysis and discussion of those findings 

were presented in statistical terms.   

 Also, the investigator presented the established 

hypothesis, which was proved. The findings collected from 

the attitudes towards reading questionnaire showed in its 

tabulation the following results: a total of 48% of the 

students agreed very much, a 28% of the students agreed, a 

15% of the students disagreed and a 9% of the students 

disagreed very much as shown in table 5.1. (See table 5.1). 

 
Table 5.1 The attitude towards reading  
 

Reactive        I agree           I         I                 I disagree 
                very much…        agree…       disagree…        very much…   
 

% of students    48%        28%      15%        9% 

 

The reading comprehension test proved the students 

capacity of executing upon a presented text. Using 70% or 

more as the level of mastery percent; the test was 
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administered to a sample of forty students, which revealed 

that an 83% of the students showed mastery in the reading 

comprehension test, while a 17 % revealed no mastery on the 

reading comprehension test.  

The grade distribution was the following: twenty-one 

A, six B, four C, three D and 4 F for a total of forty 

students which is the sample used as shown in table 

5.2.(See table 5.2).  

Table 5.2 Reading comprehension test grade 

distribution  

 
 

Grades 

 

Students 

A 23 

B 6 

C 4 

D 3 

F 4 

 
TOTAL 

 
40 
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 Once the reading comprehension tests tabulation in 

table 5.2 was analyzed, the A, B, C grades distribution was 

also analyzed, using a 70% or more as the level of mastery. 

It can be said that an 83% of the students showed mastery 

in the reading comprehension test while a 17% showed no 

mastery. Also, after table 5.1 was analyzed it showed that 

a seventy-six % presented a positive attitude towards 

reading, while a 24% presented a negative attitude. The 

positive attitude allowed them to execute well and 

positively in the reading comprehension test using 70% as a 

minimum level of mastery.  

 Once both instruments used and administered to the 

sample were analyzed, a relation between both variables was 

established. Statistically it was proven that having a 

positive attitude towards reading leads to a positive 

effect in the execution towards reading comprehension, 

meanwhile it was also proven that having a negative 

attitude towards reading will lead to a negative effect in 

the reading comprehension skill of the student as shown in 

table 5.3. (See table 5.3).  
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Table 5.3 Relation between a positive attitude 

towards reading and the reading comprehension 

execution in percent 

 
 
Student  Percent of attitude     Percent of reading 
                 towards reading         comprehension 
 
 
 
  1    83%     90% 
  2    87%     90% 
  3    80%     90% 
  4    83%     95%   
  5    87%     85% 
  6    83%     95% 
  7    77%     90% 
  8    87%     75% 
  9    87%     95% 
 10    63%     35% 
 11    60%     50% 
 12    93%        100% 
 13    80%     85% 
 14    80%     95% 
 15    93%     90% 
 16    87%     95% 
 17    83%     80% 
 18    87%     80% 
 19    93%     90% 
 20    63%     60% 
 21    80%     90% 
 22    93%     95% 
 23    87%     90% 
 24    87%     75% 
 25    77%     90% 
 26    63%     20% 
 27    87%     90% 
 28    93%     80% 
 29    87%     90% 
 30    87%     95% 
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Table 5.3 Relation between a positive attitude 

towards reading and the reading comprehension 

execution 

 
Student  Percent of attitude     Percent of reading 
                 towards reading         comprehension 
 
 
 31    90%        100% 
 32    83%     80% 
 33    87%     60% 
 24    90%     95% 
 35    60%     50% 
 36    80%     90% 
 37    93%        100% 
 38    80%     75% 
 39    67%     60% 
 40    87%     75% 
___________________________________________________________ 
 
Mean    82%     81% 
___________________________________________________________ 
 After analyzing table 5.3, it can be observed that 

seven students demonstrated a percent which is not adequate 

in their comprehension, and six of them at the same time 

demonstrated a low positive attitude towards reading. In 

some cases, external unknown factors could of altered the 

result on each of them at the moment they where executing 

the instruments.  

 In order to determine the percent of the reading 

comprehension, in statistical terms the total sum of the 

forty values was realized and it resulted in 3265. 
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Therefore, the total amount of 3265/40 = 81%. Also, in 

order to determine the percent of the attitude towards 

reading questionnaire, in statistical terms the total sum 

of all the forty values was realized and resulted in 3294. 

Therefore, the total amount of 3294/40 = 82%.  

Table 5.4 Statistical computations of the reading 

comprehension test  

_________________________________________________________ 
Statistical report of the test 

_________________________________________________________ 

  

 As observed, table 5.4 demonstrates the statistical 

report to which the reading comprehension test was 

submitted. The sample which was tested indicated that there 

was a mean of 81.6. The standard of error of the reading 

comprehension test was 2.87, which was an indicator that 

the test was extremely trustworthy because of its results. 

Mean 81.625 
Standard Error 2.872212 
Median 90 
Mode 90 
Standard Deviation 18.16546 
Sample Variance 329.984 
Kurtosis 2.926291 
Skewness -1.73482 
Range 80 
Minimum 20 
Maximum 100 
Sum 3265 
Count 40 
Confidence Level (95.0%) 5.809591 
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The most it could change was by 2 points. The test's median 

and mode was 90. 

Table 5.5 Statistical computations of the attitude 

questionnaire 

_________________________________________________________ 
Statistical report of the questionnaire 

_________________________________________________________ 

 

 As observed, table 5.5 demonstrates the statistical 

report to which the attitude towards reading questionnaire 

was submitted. The sample which was tested indicates that 

there was a mean of 82.3. The standard of error of the 

attitude towards reading questionnaire was 1.50, which is 

an indicator that the questionnaire is extremely 

trustworthy because of its results. The most it can change 

is by 1 point. The questionnaire's median and mode was 87.  

Mean 82.35 
Standard Error 1.504076 
Median 87 
Mode 87 
Standard Deviation 9.51261 
Sample Variance 90.48974 
Kurtosis 0.65217 
Skewness -1.21074 
Range 33 
Minimum 60 
Maximum 93 
Sum 3294 
Count 40 
Confidence Level (95.0%) 3.042277 
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 The standard deviation of the participating sample was 

9.5. The lowest percent was 63 and the highest percent was 

93. The statistical report provides the total sum of the 40 

values, which resulted 3265.  

 As observed, there were six percents below the average 

of 70 percent, which represents a 15 % of the sample that 

did not demonstrate a positive attitude towards reading in 

the questionnaire versus an 85% that did demonstrate a 

positive attitude towards reading. (See figure 5.1). 

Figure 5.1 Graphic illustration of the 

questionnaire tabulation   

  

 Positive attitude                Negative attitude 

 

     

 

 
 

  

 

 

 

 

15%

85%
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 As general and final results it was found that 

students with an 82% of a positive attitude towards reading 

demonstrated a reading execution of approximately 81% of an 

effective execution. Therefore, the relation established 

was clear, evident, and parallel. 

 In addition, the Pearson correlation coefficient was 

established between both variables, and the results found 

were r= 0.772, which is a strong, clear and positive 

correlation in statistical terms.  

 In conclusion, upon proving statistically the 

correlation between comprehension and attitude, the 

researcher states that it is crucial that teachers develop 

attitude in the daily classroom activities, even though 

it’s a hard goal to achieve.  

 Also, that the teacher is the main key in this 

development. It is his duty to make his students visualize 

education as an interior development of themselves for the 

rest of their lives. If a teacher can achieve this 

challenging and crucial goal with the students, these will 

develop a positive attitude towards reading. 

 Therefore, Grabe & Stoller (2002) sustain that reading 

is the ability to draw meaning from the printed page and 

interpret this information appropriately. In addition, 



 73 

Alexander (ND), sustains that reading is more important 

today than it ever was and that it is crucial to being an 

informed citizen, to succeed in one's chosen career, and to 

personal fulfillment. Therefore reading is a communicative 

competence that comes to be an essential activity in human 

beings life.  

 Reading is a way of entertainment and distraction, 

which can relax and enjoy the reader and this joy of 

reading, can be implanted early. Swanson (2000), states 

that research shows that children learn about reading 

before they enter school. 

 This is why Swanson (2000), states that since reading 

is so important to success in school, parents can and 

should play a role at home in helping their children to 

become interested in reading and in encouraging their 

growth in reading skills. At the same time, parents and 

teachers need to work together and function as positive 

role models to develop positive attitudes in the students.  

 This is why Wang (2000) states, that the importance of 

attitude to reading achievement and more specifically to 

reading comprehension has long been established. If 

children do not like reading or they think that reading is 

boring, their negative attitude towards reading will hinder 
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their reading improvement. In addition, Yamashita (2004) 

sustained that the lack of understanding of L2 learners' 

attitude towards reading is particularly unfortunate. 

Therefore, if students encounter negative attitudes from 

parents or teachers, they will tend to imitate those 

negative attitudes in the classroom.  

 Concluded the project, the investigator has proven 

statistically the correlation between positive attitudes 

and its effect in reading. As general findings, it can be 

said that it is clear that students with positive attitudes 

will demonstrate better reading execution, develop better 

general reading ability and vice versa. Those students with 

negative attitudes will demonstrate low general ability and 

low reading execution.    
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82

Conclusions 

 The most important conclusion the investigator 

sustained was that students with positive attitudes towards 

reading will demonstrate better general reading ability 

than those students that have negative attitudes towards 

reading. It was demonstrated that students with an 82% of a 

positive attitude towards reading demonstrated an 81% 

reading execution. (See figure 5.1).  

  In addition, that the relation between the test and 

the questionnaire was statistically proved. The Pearson 

correlation coefficient between the student's positive 

attitude results in the questionnaire and their correct 

execution in the reading comprehension test results was: 

r=.772, which was a strong and positive correlation. 

Figure 5.2 Graphic illustration of the attitude 

towards reading and the reading comprehension 

Positive Attitude Effective Reading  
Towards Reading Comprehension 
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Study's Limitations  

 During the process of completing this investigation 

project, the researcher encountered two limitations: 

 1. The time is a big limitation in terms of data 

collection and findings. If the project could last at least 

three extra months the investigator could use two groups; 

one as the control group and the other as the experimental 

group.  

 2. The few investigations done on Adults on the themes 

attitudes and its relation with reading comprehension here 

in Puerto Rico.  
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Recommendations 

  After the concluding the project, the investigator has 

some recommendations to include and improve in the English 

program’s Curriculum: 

1. To use a bigger sample than the used in this 

project and that it were two samples instead of one. 

 2. To have within those two samples, a control group 

and an experimental group, where formal instruction is 

imparted to increase attitudes development towards reading 

with different classroom strategies.  

 3. The creation of different strategies within the 

English's Program Curriculum, which can foment and develop 

new, innovating and guaranteed positive attitudes in 

students views towards reading.  

 4. Incorporate daily activities such as drama-playing, 

role-modeling and free reading lecture time in the English 

class.  
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